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 Why Dance?

 “Valorization comes gradually to the adolescent as she realizes she is useful and capable of effort.  This accomplished only by the work of the mind, hand and heart.”(Liberty and Hope for the Adolescent, 1).  The work of the hand is often referred to in Montessori education.  At times I think we take the word “hand” too literally.   I think Montessori really meant the work of the body in the form of movement.  Montessori reflected in depth on the significance of movement in her work The Absorbent Mind.  There is an entire chapter devoted specifically to movement.  “It is high time that movement came to be regarded from a new point of view in educational theory.” (The Absorbent Mind, 136).  I was inspired to create this field study for the students at Clark Montessori.  Music and Dance are a huge part of the culture here at Clak.  We do not offer any dance courses during the school year and yet every free moment of the day you can observe the adolescents dancing.  “....there is one thing that education can take as a sure guide, and that is the personality of the children who are to be educated.(Childhood to Adolescence 57).  I believe that there is no one way to educate all children.  Our population at Clark craves movement and the opportunity to show their talents in the form of dance.  For this reason I have designed this field study around dance.  

A central component of each field study is ceremony as a right of passage.  The opening and closing ceremonies of this field study aims to fulfill the adolescents search for meaning and purpose. “ The search for meaning and purpose concerns the exploration of big questions, such as “Why am I here?”, “Does my life have a purpose?”......” (The Soul of Education 17).  In the opening, students are asked to create a dance signature that they will use throughout the field study.  They will use this signature during their choreographed piece as well as during the closing ceremony.  Beginning the experience in this manner sheds light on the greater purpose of what we are doing together over the course of the 10 days.  The adolescent craves to understand the purpose behind the work they are doing.  Without explicitly communicating purpose you may lose the buy in of the adolescent.  The opening and closing ceremonies are designed to accomplish this task.  

The community building activity, Memory Moves, serves a couple purposes.  Most obviously, it caters to the adolescent gateway for joy and delight.  “The hunger for joy and delight can be satisfied through experiences of great simplicity, such as play, celebration or gratitude.” (The Soul of Education 17).   The students are asked to one by one present a dance move as we continue to add them together as a large group.  This is a fairly simple activity that allows time and space for laughter, play and joy. 

The dance workshops are designed to educate the adolescent in the various forms of dance. The primary focus is again movement.  Many traditional school rules focus upon the limitation of physical movement because it is seen as a distraction to intellectual work. “Another remark to be made of the secondary schools as they are at present constituted is that they hinder the physical development of the adolescents.” (Childhood to Adolescence 59).  During adolescence our students are going through tremendous physical change and therefor need the opportunity to explore movement in an effort to understand their physical self.  The workshops explicitly accomplish this task. 

The daily assignments for this field study are focused on personal reflection.  Because much of this field study is physical it is important to take time for the intellectual spirit.  Each day the students will journal, assess their leadership and evaluate their dance efforts.  The purpose of these reflective activities is to “...guide children to discover their authentic (essential, true, natural) selves…” (Where is Everybody, 3).  We do enough reflecting upon others by telling them what we think about them.  It’s important for the adolescent to have the time and space to understand their own development instead of being told by adults or peers.  This helps to develop a healthy sense of self and valorize the individual.  

The culminating project for this field study is focused on the transcendence of the adolescent.  “The urge for transcendance describes the desire of young people to go beyond their perceived limits.” (The Soul of Education 17).  For their final task the students are asked to choreograph and perform their own dance piece as part of a charity showcase.  This is a tremendous undertaking for an adolescent in 10 day period.  The completion of seemingly impossible tasks valorizing for humans of all ages but particularly the adolescent.  “Valorization is Montessori’s term for the adolescent’s process of becoming a strong and worthy person.  The theme of this field study is empowerment.  The culminating project requires the adolescent to achieve a level of vulnerability that will serve to empower and therefore valorize their spirit.  

 In conclusion, this field study is rooted in Montessori philosophy and the needs of the adolescent.  The valorization of the adolescent spirit is the penultimate goal of this experience.  This task is achieved by fostering the adolescent to push beyond perceived limits (transcendence).  There is a lack of attention paid to the physical needs of the adolescent in modern education.  The average adolescent spends a majority of their day in a stationary position weather at school or at home. “The new education movement or progressive education can be loosely identified with “activity” methods that promote “education through activity rather than formal learning.”” (The Four Planes of Development 27).  By giving the adolescent time and space for movement we provide them the opportunity to show their best self. 
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